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Case Study: Supporting Cognition and Learning 
Background
Pupil B was referred by the secondary school for cognitive and literacy screening due to ongoing concerns about slow academic progress, memory difficulties, reduced reading fluency, and challenges retaining new learning. An initial consultation with the SENCo explored the reasons for referral, how these difficulties present in lessons, Pupil B’s behaviour and work ethic, and the support already in place.

Parent View
Parents report long‑standing concerns regarding comprehension, memory retention, and reading fluency. They described early hearing needs, slow processing, emotional overwhelm, sleep difficulties, and hygiene‑related anxieties. They emphasised that Pupil B works extremely hard but increasingly experiences self‑doubt and pressure.
Parents had previously raised concerns with the primary school, noting that Pupil B was not progressing at the same rate as peers and needed significantly more effort than siblings. They felt the primary school did not act on these concerns, and no further investigations were carried out. Now in secondary school, parents feel the gap has widened, and they are increasingly anxious about Pupil B’s GCSE exams in two years.


Pupil View
During the assessment, Pupil B was polite, cooperative, and frequently apologised when unsure of an answer. They explained that they try very hard in lessons but finds the work increasingly difficult. They expressed confusion about why their friends grasp concepts more quickly, which leaves them frustrated and worried. They also shared growing anxiety about exams, particularly around remembering information.

Assessments
· TOMAL‑2 – Test of Memory and Learning
· YARC – York Assessment of Reading for Comprehension
· TOD – Test of Dyslexia
The assessment took place in a quiet, well‑lit room. Pupil B was friendly, engaged, and conscientious, and she confidently asked for clarification when needed.
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TOMAL‑2 Memory Scores
	Subtest
	Standard Score
	Interpretation

	Verbal Memory
	65
	Very Low

	Nonverbal Memory
	71
	Very Low


YARC Reading Scores
	Subtest
	Standard Score
	Interpretation

	Single Word Reading
	85
	Low Average

	Reading Comprehension
	88
	Low Average


TOD Dyslexia Scores
	Subtest
	Standard Score
	Interpretation

	Question Reading Fluency
	76
	Below Average




Targeted Interventions Implemented
· Provide verbal AND written instructions.
· Chunk instructions into 1–2 steps at a time
· Use visual checklists and dual coding approaches.
· Pre‑teach vocabulary prior to lessons.
· Implement daily 10–15 minutes of repeated reading practice.
· Permit additional processing time; avoid heavily timed tasks.
· Provide worked examples and scaffolds to reduce cognitive load.
· Offer reassurance and build confidence with targeted praise.
· Implement exam access arrangements once approved.

School Partnership and Implementation
The school responded positively to the recommendations and has begun embedding these strategies into daily practice. An application has been submitted for extra time and the use of a reader as part of GCSE exam access arrangements.

Outcome
· Staff are now able to make more effective adjustments
· Pupil B has been added to the SEN register
· The ADPR process has begun
· Exam Access Arrangements have been applied for in preparation for Year 11
· Parents feel more informed and empowered to support Pupil B at home
· Pupil B is beginning to feel more confident.
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