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Case Study: Supporting Emotional Regulation and Reintegration into Full-Time Education
Background
Pupil A is a primary-aged pupil who was referred for support due to significant difficulties with emotional regulation in school. These challenges were impacting his ability to access learning and maintain positive relationships, placing him at risk of permanent exclusion. At the time of referral, Pupil A was attending school on a reduced timetable.

Initial Involvement
An initial observation was conducted within the school environment, alongside a 1:1 session to begin building rapport and understanding Pupil A’s needs. During this session, an attempt was made to administer a cognitive assessment; however, Pupil A presented as disengaged and responded with intentionally immature or non-serious answers. As a result, it was not possible to establish an accurate understanding of his cognitive abilities or attainment levels at that stage.
This presentation suggested that Pupil A’s emotional state and trust in the assessment process were significant barriers to engagement, rather than an indicator of cognitive difficulty.

Early Recommendations
Following the initial visit, a set of recommendations was provided to the school. These focused on:
· Supporting emotional regulation through consistent, predictable routines
· Developing a key adult relationship to promote safety and trust
· Implementing de-escalation strategies and emotionally supportive language
· Adjusting demands to reduce overwhelm
· Providing opportunities for regulation breaks
The emphasis was on creating an environment in which Pupil A felt secure enough to engage with both learning and adults.

Parent and Pupil Voice Work
A follow-up visit involved meeting with both Pupil A and his parent. A pupil voice activity was completed to better understand Pupil A’s perspectives, preferences, and experiences of school.
[bookmark: _GoBack]Through this process, it became clear that Pupil A experienced difficulties with interpreting social cues, understanding the intentions and perspectives of others, and managing interpersonal situations. He demonstrated a tendency to misinterpret social interactions and to hold onto perceived grievances, which impacted his relationships with peers and adults.
These insights highlighted the need for targeted support and strategies to develop Pupil A’s social understanding, including work around perspective-taking, repairing relationships, and recognising and responding to social situations more effectively.
During this meeting, the parent was also supported with initiating an Education, Health and Care Plan (EHCP) application. Guidance was provided to help them understand the process and articulate Pupil A’s needs effectively.



Targeted Interventions Implemented
In response to Pupil A’s identified needs, the school implemented a range of structured, evidence-informed interventions:
Social Stories to explicitly teach appropriate responses in specific situations (e.g. conflict with peers, managing winning/losing, understanding intentions)
Comic Strip Conversations to visually break down social interactions, helping Pupil A reflect on thoughts, feelings, and perspectives of others
Zones of Regulation to support emotional literacy, helping Pupil A identify his emotional state and access appropriate regulation strategies
Direct teaching of social skills, including:
· Perspective-taking
· Understanding body language and facial expressions
· Repairing relationships after conflict
Emotion coaching approaches used consistently by staff to validate feelings while guiding behaviour
Planned regulation breaks and access to a safe space
Restorative conversations to address incidents and reduce the likelihood of holding grudges
These interventions were delivered consistently and adapted to Pupil A’s level of understanding, ensuring accessibility and impact.

School Partnership and Implementation
The school responded positively to the recommendations and embedded these strategies into daily practice. A consistent approach across staff, alongside a focus on relationship-building, emotional regulation, and explicit teaching of social understanding, led to gradual improvements in Pupil A’s engagement and presentation.
This period reflected strong partnership working between home and school, with open communication and shared goals, ensuring continuity of support.

Review and Reassessment
Two months later, a review visit was conducted. By this point, Pupil A was more settled, trusting, and able to engage meaningfully. A full cognitive assessment was successfully administered.
Pupil A achieved a standard score of 95, indicating cognitive abilities within the average range. This outcome highlighted that earlier difficulties in assessment were linked to emotional and behavioural barriers rather than underlying cognitive need.



Outcome
As a result of the coordinated support:
· Pupil A successfully transitioned back to full-time education
· Emotional regulation improved, with reduced incidents of dysregulation
· Social understanding and peer interactions showed measurable improvement
· Pupil A developed strategies to manage conflict and was less likely to hold onto grievances
· Pupil A demonstrated increased engagement with learning
· The risk of exclusion was significantly reduced
· The family felt supported through the EHCP process
Pupil A is now attending school consistently and is preparing to sit his SATs in the summer term.

Key Reflections
· Emotional regulation needs can significantly impact assessment validity
· Building trust is essential before formal assessment
· Difficulties with social understanding may underpin behavioural presentation
· Explicit teaching of social skills is essential, not assumed
· Consistency across staff is key to successful implementation
· Co-production with parents strengthens outcomes
· Early intervention and partnership working can prevent exclusion
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